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Implementing Reading
Strategies into the
Secondary Curriculum:

The Administrator's Role

by Robert Kudwa
Introducing reading strategies into the
middle school curriculum began as a
necessary step to fulfill the reading needs of
our students. Even though this gradual
process started over a year ago, these
reading strategies will be continually nurtured
and developed by teachers in an on-going
process. Many assume that implementation is
simply another step in the curriculum
planning process. Administrators often believe
that they can move from the planning and
design stages to the actual implementation
stage with relative ease. For more detailed
information, Levine, Levine and Ormstein
offer a set of guidelines that I found helpful in
organizing a feasible plan. Implementation
also means getting teachers to shift from their .
current strategies to the new strategies, a
modification that can be met with great
resistance. The research done by Dupuis and
Askor, 1979; Dupuis et. al, 1979, suggests two
major problems in implementing reading
instruction into the content areas. First, they
state that content teachers know less about
reading in general and the specific strategies
of teaching reading within their own subjects.
Secondly, content teachers often have
negative attitudes about the teaching of
reading. Common reactions from those
teachers are helplessness and frustration in
the face of students who cannot read
classroom materials. The successful implementation of a curriculum, or a specific
strategy into a curriculum, was best described
in the research of Fullan and Pomfiet. "If
there is one finding that stands out in our

review, it is that effective implementation of
..... innovations requires time, personal

interaction and contacts, inservice training
and other forms of people-based support."
For implementation of a program or process
to occur, changes must be made in the
behaviors of all affected parties.

Time
The commitment to implement a variety
of reading strategies into our middle school
curriculum evolved over a period of years. It
should be noted that as the program
developed, we learned that this process
needed to be nurtured, supported, and
cultivated so that it could lead to improved
test scores or individual teacher successes. As
a staff we knew that reading and its
correla;es (comprehension, writing, thinking)
were important if a youngster was to be
successful at the secondary level. We also
acknowledged that, as a staff, we wanted to
emphasize and bring to the student_s the
awareness that reading does not stop in the
elementary program. Like ma_ny scho~ls,_ we
established silent reading times buildingwide and English classes featured special
"projects" during March - heralded as
Reading Month. In essence though, only a
party of the faculty was involved i~ ou,r sch_ool
goal. The remainder of the sta~ d1dn t ob1ect
but found it difficult to become involved. They
really did not know what to do, and I couldn't
help them as an administrator. We needed
. ~elp.
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During the first workshop, our objective
was to briefly discuss the 1977 Michigan
Department of Education's definition of
reading, to take an indepth look at the new
1983 Michigan Department of Education's
definition of reading, and to discuss the
instructional implications of this definition
and its underlying assumptions. We talked
about prior knowledge, purpose and the
interactive reading model. Fullan and
Pomfiet point out that teachers must be clear
about the purpose and the benefits of the
innovation. The foundation of the in-service
came from a recent national Report of the
Commission of Reading (Anderson et. al.,
1985), providing the following five generalizations from current research about skilled
reading: skilled reading is constructive,
skilled reading is fluent, skilled reading is
strategies, skilled reading is motivational,
and skilled reading is a iifelong pursuit. The
research that led to these generalizations is
the same research that underlies the new
definition of reading and the new objectives
that are the basis for the new MEAP reading
tests. The fact that the new MEAP reading
tests are designed to translate the research in
reading and the new objectives onto an
assessment that is useful for instructional
planning became a source of motivation to
the staff who felt that they were on the
perimeter of something new and exciting.

Personal Interaction and Contacts
As we were floundering, help was on the
way in the form of the Michigan Reading
Association Conference. Research based
strategies from the State Department of
Education also became available (Michigan
State Board of Education, "The Document ... ").
The Michigan Reading Association Conference
along with other state sponsored workshops
provided the opportunity for our reading
instructor to become our in-house reading
expert.
It was at this time that the foundation had
been laid to build a program to implement
and explore various strategies to teach
reading in all content areas. Therefore, it was
essential to have an enthusiastic, resourceful
and dedicated staff member who was willing
to take risks and was not easily discouraged.
Likewise, it was equally important that an
administrator encourage and grow with his
staff.
Before we left for summer vacation, the
staff goal for the 1988-89 school year was
two-fold: learn as much as we could about the
"New Definition of Reading" and the
different strategies we could use as a staff,
and secondly, to implement these strategies
into the content areas of the curriculum. Much
of the first part of the goal was accomplished
with in-service time at the beginning of the
school year.

About a month later a second in-service
was held. The staff had all the basic
information and research. Now, we had to
move from our comfort zone into the
uncharted areas - trying to implement
reading strategies into the various content
areas. The success of this was directly related
to two factors: first, we incorporated our inhouse reading expert as a presenter, and
asked the consultant back for a second time.
We started by comparing the old MEAP with
the new MEAP. The staff read the sample
story in the new MEAP by Jan Andrews and
discussed the new MEAP questions. It was
obvious that we needed to change our
reading practices if our students would be
successful on the new MEAP. Strategies were
discussed and practiced during the in-service.
We learned about recast skills as strategies,
and about assessing prior knowledge,

In-service Training
During the summer, we made several
contacts to obtain that special resource
person who would lead our inservice
programs. This was a critical stage. There
were staff members and departments who
felt that teaching reading (thinking) was not
their responsibility. These content teachers
were skeptical. Some of them needed to be
convinced during in-service time.
The in-service person had to be a
dynamic individual, someone who was a
content area teacher with credibility.
Certainly, a sense of humor was a necessity
along with self-confidence that reading could
be incorporated in the content area. During
the fall two in-service workshops were
presented to our staff. The teachers interacted,
became involved and learned.
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story mapping, K-W-L, Q.A.R., SQ3R and

based information that was introduced
during the in-service time. It was also good to
stay in contact with the local intermediate
school district. They were an excellent
resource as a support agency. In addition to
these agencies, there are many professionals
who can reinforce a particular reading
strategy and build a stronger foundation for
reading at the secondary level. For example,
we have invited a professional poet to spend
four days with our students. He will be using
many of these strategies that are currently
being employed by the staff. The fascinating
thing was to see the students beginning to
respond through the use of these strategies.
They were learning to think and comprehend
as they read. It was through these
student/teacher successes that I could see
teachers' attitudes changing about the
teaching of reading in the content areas. The
staff was beginning to feel comfortable and
beginning to have a positive impact on
reading across the curriculum. Certainly,
there were skeptics, but as we continue to use
the reading strategies and encourage one
another, we will be building a positive
commitment to making content reading
instruction a consistent part of our curriculum.

many more. The second factor was that we
provided a notebook to each staff member
with their name on the cover with all the
information presented at both in-services. It
became a booklet of about 150 pages of
reading strategies and research that was
color coded for easy accessibility by the staff.
At this stage, all the staff were still not
utilizing the strategies in the classroom. It was
at the completion of the second in-service
that each department was asked to choose
one or more strategies that they would like to
try within their department. We found some
strategies work better with certain disciplines.
For example Q.A.R. (Question-Answer
Relationship) worked well in our math
department. Since this strategy helped
readers relate prior knowledge and text
information, it was particularly helpful in
dealing with story problems. If the teacher
wanted to get to a high level of Bloom's
Taxonomy, the student would develop the
story problem and share it with the class.
The goal was that we not duplicate
strategies. As a staff, we would take two
weeks and work with our assigned strategy
and come back into our respective department
areas and share our experiences. Mrs. Soffin
and I moved from department to department
to act as facilitators. The participation and
response was overwhelming. Staff members
shared their successes. They offered suggestions and assistance to others who had not
attained the level of expectation to which
!hey had aspired. The activity was an
immense success, because it had a lot of
meaning and support from staff. Prior to each
experience sharing activity, our reading
expert would provide new bits of information
about a reading strategy to act as a reminder
of an up-coming discussion. (As a staff, we will
continue to have between four to six sharing
activities a year.)
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